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EXECUTIVE SUMMARY

In 2007, a partnership was established between Eastern Industry Education Partnership (Local Community Partnership), Foundation House, Gateway Local Learning and Employment Network (Gateway LLEN), Outer Eastern LLEN (OELLEN), Regional Industry Career Adviser (RICA) and Migrant Information Centre (Eastern Melbourne) to undertake the “Eastern Refugee Pathways Project” (ERPP).  The partnership provided funding for an eight month pilot project that was carried out in the Eastern Region of Melbourne between April and December 2007.  

The objective of the pilot project was to provide additional support to refugee students within secondary schools, their families and teachers in developing realistic education and career pathways for these students through individual pathway planning sessions, student and parent information sessions and regular meetings with school staff.

Discussions with refugee students at previous career workshops, held by Gateway and Outer Eastern LLENs in conjunction with the MIC, clearly demonstrated that there was a significant mismatch between the aspirations of the young people and the reality of their situation.  The majority of the students were seeking to successfully complete VCE and enrol in degree courses, although most of the thirty participants had less than five years schooling prior to resettlement in Australia and were now in years 10 -12 in local secondary schools.  In addition, it became increasingly apparent that the range of state and federal government funded programs designed to assist young people to develop transition plans did not meet the specific needs of young refugee students.  

The primary aim of the Eastern Refugee Pathways Project consisted of providing additional support to refugee students in secondary schools, their families and teachers in developing realistic educational and career pathways for these students through:

· developing and implementing a project model that provides one-on-one support to students in the development of transition plans

· developing and implementing information sessions for students and parents to increase their understanding of available education, training and/or employment options

· increasing awareness among school staff regarding the career and pathway planning needs of refugee students and strengthening their ability to provide this support.

· developing and documenting a model for schools in conjunction with local agencies to support refugee young people in developing realistic career pathways.

Qualitative research was conducted with parents of refugee students attending secondary schools throughout the Eastern region, refugee students and school staff at the three participating schools - Forest Hill College, Maroondah Secondary College and Mullauna College. The research component included: 1) identifying, through consultation with young refugee students, their current understanding of further education, training and/or employment options available to them once they leave secondary school; 2) identifying, through interviews with parents of refugee students, their knowledge and understanding of the Victorian educational, training and employment system and 3) identifying, through school staff surveys, the support and information school staff requires to assist refugee students with career and transition pathways
Through the initial research it became apparent that refugee students required individualised support and information in order to develop an understanding of the post-secondary education, training and career options available to them.  The first objective consisted of the design and implementation of a one-on-one assistance component so that refugee students received additional support in developing career and transition pathways.  Ten students from each of the three secondary colleges participated in the Individual Pathway Planning Sessions (IPPS), for a total of 30 students. As demonstrated in the IPPS student evaluations a high rate of 85% respondents indicated they were pleased with the support they received through the Individual Pathway Planning Sessions.   

Secondly, the development and delivery of student and parent information sessions was a key component of the pilot project.  Research with students, parents and school staff pointed to the need for students and parents to increase their understanding of available education, training and/or employment options. A series of three student information sessions were conducted at each of the participating schools and included topics such as University, TAFE, apprenticeships, employment and careers. The information sessions increased students’ understanding of various career options as demonstrated by the 84% of student respondents that were pleased with the information received.  In addition, parent information sessions were conducted at two of the participating schools.  These were delivered in conjunction with Foundation House’s parent engagement strategies.  ERPP worked with the schools and Foundation House in this way to deliver a series of information sessions for parents that raised their level of understanding of the educational system in Australia, training and employment options available to their children.  For parents, 90% were pleased with the overall information received and 100% of parent responses indicated they would refer other parents to the information sessions held at the secondary colleges.
Teacher input from the preliminary research indicated that school staff required further information on the options that were available to young people, and support from people who had expertise in both working with refugee young people and pathways.  As a result, an additional component of the project consisted of regular meetings with school staff to follow-up individual student pathway planning sessions, student and parent information sessions and provision of resources to assist schools in supporting refugee students. The success of this component of the project became apparent in that 83% of school staff indicated they were pleased with their overall impressions of the information and support received through the pilot project. 

The final objective of the project consisted of developing and documenting a model for schools in conjunction with local agencies, to support refugee young people in developing realistic career pathways.  This objective was met through the development of four interconnected programme components: individual pathway planning sessions, student information sessions, parent information sessions and regular school staff meetings.  Also, documentation of the project model was achieved through the final project evaluation.  In this way the project was documented in order to make it an ongoing, beneficial contribution to local schools, agencies and the wider community and therefore, ensure links to sustainability. 

In conclusion, as the project progresses into 2008, the needs of refugee young people, their parents and school staff require continual support with one-on-one pathways support for students, student and parent information sessions, continued provision of resources and assistance for school staff and further documentation of the project model and results to ensure future support of refugee students in the Eastern Region of Melbourne in developing realistic and alternate pathways. 
1. Background

In 2006, a number of secondary school refugee students and their parents in the Eastern region of Melbourne sought advice from staff of the Migrant Information Centre (Eastern Melbourne) (MIC) regarding options for further study.  In response, Gateway Local Learning and Employment Network (Gateway LLEN), Outer Eastern Local Learning and Employment Network (OELLEN) in collaboration with the MIC conducted a series of student workshops designed to assist these young refugees to understand the range of post compulsory educational and training options available to them.  The student workshops were delivered by Alan Montague from RMIT.  

The discussions at the workshops clearly demonstrated that there was a significant mismatch between the aspirations of the young people and the reality of their situation.  The majority of the students were seeking to successfully complete VCE and enrol in degree courses, although most of the thirty participants had less than five years schooling prior to resettlement in Australia and were now in years 10 -12 in local secondary schools.  All participants had a history of disrupted schooling and were finding school challenging in respect to literacy and numeracy, understanding what the teacher was saying and their expectations of them as students, including completing homework.

Through the student workshops, discussions with community leaders and feedback from teachers, parents and young refugees the following issues were identified as impeding refugee students’ progress and engagement in education:

· disrupted school experience which often relates to limited social competence (in educational contexts)

· limited education resulting in a poor knowledge base from which to make informed decisions and process information 

· limited exposure to diverse career options that Australian-born students have been immersed in throughout their life

· limited ability to make informed decisions based upon limited exposure to a diverse society

· a lack of understanding of Australian work practices and Australian work culture.

In addition, it became increasingly apparent that the range of state and federal government funded programs designed to assist young people to develop transition plans did not meet the specific needs of young refugee students.  The programs available to all secondary school-aged young people were not designed to respond to the issues identified above. Furthermore, although the issues identified above were shared by most refugee students across Melbourne their impact was magnified in the Eastern Metropolitan Region (EMR) of Melbourne as a result of the dispersed settlement pattern.  For example, in the EMR, schools do not have the quantum of students to attract additional English as a Second Language (ESL) funding.  In 2007, the 184 students from refugee backgrounds were attending 28 secondary colleges across the seven local government areas of the Eastern Region of Melbourne.  Although, these issues are particular to a small cohort of students in the EMR, they have significant impact on young refugees’ abilities to make informed career and transition plans.  

Following the workshops a partnership was established between local agencies
 in the Eastern Metropolitan Region (EMR) to develop and implement a pilot project to support refugee students in secondary schools with career and transition pathways. In 2007, the pilot project received eight months funding from the partner agencies to undertake the “Eastern Refugee Pathways Project” (ERPP). 

The primary aim of the Eastern Refugee Pathways Project consisted of providing additional support to refugee students in secondary school, their families and teachers in developing realistic educational and career pathways for these students through:

· developing and implementing a project model that provides one-on-one support to students in the development of transition plans

· developing and implementing information sessions for students and parents to increase their understanding of available education, training and/or employment options

· increasing awareness among school staff regarding the career and pathway planning needs of refugee students and strengthening their ability to provide this support.

· developing and documenting a model for schools in conjunction with local agencies to support refugee young people in developing realistic career pathways.

The pilot project was implemented in three secondary schools in the Eastern Region of Melbourne: Forest Hill College, Maroondah Secondary College and Mullauna College.

2. Introduction

The Eastern Refugee Pathways Project operated as a pilot project in the Eastern Region of Melbourne between April and December 2007.  The objective of the project was to provide additional support to refugee students within secondary schools, their families and teachers in developing realistic education and career pathways for these students.  At the initial phase of the project, research was conducted amongst refugee students in secondary schools, refugee parents and school staff.  The input provided by these groups informed the development of a project model which consisted of four interconnected programs:

· a support program consisting of Individual Pathway Planning Sessions (IPPS) which assisted refugee students to access and develop individual career and transition pathways.

· a series of information sessions regarding education, training and employment pathways for refugee students 

· a series of information sessions for parents aimed to raise their level of understanding of the educational system in Australia, training and employment options available to their children.

· regular meetings with school staff to create awareness and provide support to schools regarding strategies and resources available to assist refugee students and their parents with the development of career pathways.

Figure 1 provides details of the various components of the project model utilised throughout the pilot project.  Data was collected from the commencement through to the end of the project for both research and evaluation purposes.
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3. Methodology
The pilot project was implemented in three secondary schools in the Eastern Region of Melbourne: Forest Hill College, Maroondah Secondary College and Mullauna College.

3.1
Research

At the three participating schools, research was undertaken to gather information from refugee students about the support and information they required to develop their career and transition pathways.  A questionnaire was distributed to the students through their ESL teachers (Appendix A). Students were then asked to complete the information surveys.  In some instances, for example where the students’ literacy levels prevented the students from completing the questionnaires independently, the Project Worker also carried out follow-up interviews with the students to gather the same information. Forty three questionnaires were returned in total out of a distribution of twenty per school, for a total of sixty survey packets. This very high rate of return (72%) further demonstrated the importance of the program. Respondents were predominately involved in later years of high school (years 9-12), however years 7 and 8 students also participated.  Participant backgrounds were diverse including Afghani, Chin, Iranian, Iraqi, Karen, Sudanese and Liberian students.  

Across all three schools, research was conducted amongst school staff that worked closely with refugee students in assisting them with career pathways.  Questionnaires were distributed to ESL teachers, Careers teachers, Subject teachers, Multicultural Education Aides and Year Level Coordinators (Appendix B).  These were completed by school staff and returned to the Project Worker. Staff members also participated in follow up meetings involving face to face discussions regarding the needs of the refugee students. Eight surveys were returned out of a distribution of five per school, resulting in a high return rate of 53%.

Parents were also a key component of the initial research phase and participated in parent interviews.  These parent interviews were organised with the assistance of MIC workers who already had existing links with clients.  All of the participants had children in secondary schools in the Eastern Region of Melbourne.  Parents were contacted via telephone or upon their visit to the MIC during which the pilot project was explained and they were asked to participate in phase 1 interviews.  The semi-structured interviews (Appendix C) were conducted at either the MIC or at the parents’ homes.  When required, interpreters were made available. Phase 1 interviews involved participation by nineteen parents from various backgrounds including Afghani, Chin, Karen, Liberian and Sudanese.

3.2
Individual Pathway Planning Sessions

Ten students from each of the three secondary colleges participated in the individual pathway planning sessions, for a total of 30 students.  The Project Worker held a meeting with relevant school staff such as ESL teachers, Careers teachers and Multicultural Education Aides during which time the aims of the pilot project were discussed.  The relevant school staff then identified a list of 10 refugee students in Years 9 through 12 requiring additional career and transition support.  The students were then contacted at their school, face-to-face by the Project Worker who explained the project and level of support they would receive.  At this point the students informed the Project Worker and school staff of their decision to participate or not in the project.  All 30 students who were initially contacted indicated they would like to participate. Participating students represented various backgrounds including Afghani, Chin, Iranian, Karen, and Sudanese cultures.

The Project Worker undertook regular weekly visits to all 3 participating schools.  At this time, the Project Worker conducted face-to-face individual pathways planning sessions with the participating students.  The students attended the sessions during free periods, breaks, lunch or where required an arrangement was made with the period teacher to excuse the student for a defined period of time (i.e. 20 – 30 minutes).  Participating students were not asked to miss class where an outcome, exam, or any other compulsory assignment or attendance was required of the student.  

One of two systems for arranging meeting times with students was utilised depending on the school preference.  In the first instance, prior to the school visit the Project Worker would coordinate with a school staff member (i.e. ESL, Careers Coordinator, MEA, etc) which students required IPPS.  The school staff member would then make arrangements with the students and their teachers as required, so that the student could attend the IPPS.  Alternatively, a system was designed where the Project Worker had access to each of the students’ timetables and arranged directly with the student and/or teacher for a suitable time to hold an IPPS.  This second system allowed greater flexibility for the students, key school contacts and the Project Worker.  The Project Worker then met with the students in confidential spaces that offered career and computer resources such as careers rooms or other available student meeting areas.

3.3
Student Information Sessions

A series of three student information sessions were conducted at each of the participating schools during Terms 3 and 4.  The Project Worker and key school contact/s (i.e. ESL, Careers, MEA, etc) set an adequate time according to the school calendar, student and teachers’ schedules.  The planned information session was then publicised in advance through student flyers (Appendix D), in-class and whole of school speaker announcements. Student information sessions targeted primarily Years 9-12 however, Years 7-8 students were also welcome to attend.  The student sessions predominantly took place during lunchtime and depending on the school schedule for the day, some sessions were also held during an ESL class period.

The student information sessions included topics such as University, TAFE, apprenticeships, employment and careers.  The duration of the sessions was approximately ½ hour to 45 minutes, during which time the Project Worker or Guest Speaker presented on a topic and encouraged questions and discussion from students. 

At the end of each information session, students completed feedback sheets.  A simplified feedback sheet was designed keeping in mind that some students have low levels of literacy.  Qualitative and quantitative data requested included the level of satisfaction with the session topics, presenter and information provided.  Questions were also included on whether the participants would refer other students to the sessions and other comments they would like to make about the usefulness of the session.  
3.4
Parent  Information Sessions

Parent information sessions were conducted at two of the participating schools.  These were delivered in conjunction with Foundation House’s parent engagement strategies.  Foundation House was a partner agency and led the Eastern Schools Refugee Action Network (ESRAN) that consisted of local  child and youth agencies, primary and secondary schools (which included the three secondary schools participating in ERPP).  As part of the focus on parent engagement strategies, Foundation House and ERPP partnered up to deliver the information sessions at the three participating secondary schools.  ERPP worked with the schools and Foundation House in this way to deliver a series of information sessions for parents that raised their level of understanding of the educational system in Australia, training and employment options available to their children.

At the two participating schools where parent information sessions were delivered, the Project Worker coordinated with the key school contacts (Careers, ESL, MEAs, etc) and the Foundation House Project Officer to plan and prepare for the sessions.  For example, the ERPP Project Worker, ESL & Careers teachers organised presentations on topics such as VCE, VCAL, VET, University, TAFE, apprenticeships/traineeships and additional career options.  The planning and preparation also included setting suitable times and dates for the sessions to take place at the school.  Parents were then both sent out a written invitation in advance and contacted over telephone or face-to-face for example, by the MEA, for a verbal invitation.  In addition, the parents were contacted with a reminder phone call the day of or prior to the parent information sessions to ensure a higher attendance level.  Childcare was arranged for those parents who required it and interpreters for each community group were made available at the sessions.  

Feedback sheets were developed and translated for distribution at the end of each session.  A simplified feedback sheet was designed as some parent communities, such as the Sudanese community, have low levels of literacy.  Information requested included the level of satisfaction with the session topics, presenter and information provided.  Questions were also included on whether the participants would refer other parents to the sessions and other comments they would like to make about the usefulness of the session.  
The remaining participating school requested that the parent information sessions be conducted at the start of the 2008 school year and in the interim, the Project Worker conducted planning and preparation with the key school contacts including the ESL teachers, Careers Coordinator and Assistant Principal.

3.5 Participating School Staff

Regular follow-up meetings were conducted with school staff (ESL, Careers, MEAs, Year Level Coordinators) at the three participating schools.  These took place during the Project Worker’s regular school visits and were held to discuss students’ individual pathway planning sessions and any follow-up actions required by the student, Project Worker or relevant school staff.  The input of school staff in the development of a student’s pathway was imperative.  For example, ESL teachers could provide insight into the student’s literacy and numeracy levels as well as other strengths or weaknesses that required consideration when developing a pathway with a student.  Furthermore, school staff received information about local resources available for either students or school staff, such as homework support programmes, literacy and numeracy support, parent engagement strategies, and additional non-pathways related support a student might be requiring (i.e. housing assistance) that would ultimately have an impact on the student’s pathway development.  These regular meetings were also a tool for planning joint activities such as TAFE visits, student and parent information sessions.

During Term 4 and towards the end of the pilot project year, school staff provided feedback about the project through evaluation sheets.  The Project worker distributed these evaluation sheets to ESL teachers, Careers, MEAs, Year Level Coordinators and any additional staff that might have participated in the project through the IPPS, student and/or parent information sessions. The evaluations were developed to collect information such as the school staff’s overall impressions of the project and support received, whether the project strengthened their ability to work with refugee students and families around pathways and other comments they would like to make about the usefulness of the project. 
4. Results

4.1 Research

Qualitative research was conducted with parents of refugee students attending secondary schools throughout the Eastern region, refugee students and school staff at the three participating schools - Forest Hill College, Maroondah Secondary College and Mullauna College.  Following the completion of research with parents, students and school staff, a thematic analysis was conducted on the returned data and the major themes and results were used for the development of the project model.  

The research component included: 

· Identifying, through consultation with young refugee students, their current understanding of further education, training and/or employment options available to them once they leave secondary school.

· Identifying, through interviews with parents of refugee students, their knowledge and understanding of the Victorian educational, training and employment system.
· Identifying, through school staff surveys, the support and information school staff requires to assist refugee students with career and transition pathways.

4.1.1
Initial Student Participation

With the approval of school staff, students at the three participating schools were approached to complete questionnaires and take part in consultations with the Project Worker.  A total of 43 completed questionnaires were returned from a distribution of 20 questionnaires per school, or 60 survey packets overall.  The completed questionnaires resulted in a return rate of 72%.  Respondents were predominately involved in later years of high school (years 9-12), however years 7 and 8 students also participated.  Participant backgrounds were diverse including Afghani, Chin, Iranian, Iraqi, Karen, Sudanese and Liberian students.  

The key themes from the student consultations included:

· Refugee students receive information that shapes their career interests and goals primarily from teachers and friends but also from TV, literature and family. 

When refugee students were asked about whom or what shaped their career and transition pathways expectations, students offered the following written responses
:


“Teachers and friends”


“I Got the information from my teachers, my family and the T.V.”


“From the teachers”


“Ask teachers, friends, what kind of job do I want to do, is it good or bad”


“Magazines, teachers, parents, TV, friends”
· Refugee students received career information and support primarily about University such as how to get into University, ENTER scores required for University courses and the importance of study for going on to University.  A  small number of students received information about TAFE while some had received no information at all. 

In response to the assistance and information they had received about careers, written statements that were characteristic of the students included:


“How to get to university, what course to do”

“it tells me about what kind of test should I do and the minimum scores to enter the University or TAFE”

“To get into a good university we have to study hard to get a higher ENTER score.”


“No information yet”

· Refugee students requested assistance and information mainly with regards to University and general careers such as ENTER scores required for University, specific University course information, available careers and jobs, specific career information (i.e. doctor, lawyer, engineer), other career pathways available if they don’t meet ENTER score, etc.

The written replies below reflect the information refugee students requested:

“How can I study at University and how many years will my course take.”

“What different career are out there, which University is the best for that career.”

 “What subjects you need for a specific career”

“I need help with my careers because I don’t understanding what sbject I need help at University.”

“I don’t know what I’m doing after secondary school, I would like information about what I can do after like what different careers are out there, what is TAFE, what is University, what is an apprenticeship”

· Refugee students requested information and support preferably from teachers/school, youth groups and friends.

Refugee students wrote the following about who they felt comfortable obtaining information from:


“The important people I can get information from are teachers”


“(From school) – teachers and youth groups.


“Friends, teachers and youthe groups or anyone.”

“Mostly I would like to get help and information about carees at youth groups also teachers.”

“Any help come from any one”

4.1.2
Initial Parent Participation
Parents of refugee students attending secondary schools in the Eastern region were asked to take part in parent interviews during the initial phases of the project.  MIC workers who already had existing links with refugee parents assisted in providing a list of potential parent participants and organising interview times with the Project Worker.  A total of 19 parent interviews were conducted and the participant backgrounds comprised of Chin, Karen, Liberian and Sudanese parents.  Interpreters were provided as required.  

The research identified the following issues for parents:

· Parents stated they had minimal, if any, information or understanding of the Victorian education, training and employment system.

Parents stated the following about their existing awareness of options available for their children in Australia once they leave secondary school:

“I’m not sure, I just heard about working, but I’ve never worked myself before.”

 “Not many ideas.”

“After Year 12, my daughter will continue her studies at University or TAFE but I have no idea about how to get to University and other things.”

 “I don’t know anything about options here in Australia.”

“I’m scared for my children...children need to make decisions about their future but I don’t feel I have the information to help them with their decisions.”
· Parents indicated there were differences between the education, training and employment system in their home countries as compared to their understanding of Australia’s structure.  In the parents’ home countries, successful career options revolved around University.

Some of the differences between country of origin and Australian career options as stated by the parents included:

“In Sudan, just rich people go to University.  Everybody else does primary or secondary and then they get jobs or they don’t go to school at all.”

“In Burma, education is very different.  Some families can afford to send their children to University but if you are a poor family you can’t go to University and will have to get a small level job.”

“It is totally different.  In Burma, there is no TAFE or training, only Uni, grammar school and High School…depending on how good you are, that will determine your career, for example doctor, teacher, etc.  Mainly, there are no other options, only Uni.  A lot of people can’t go to Uni because they don’t have money.”

· Parents’ responses indicated that they were keen to learn more about the education system and how they could support their children. 

Parents continued to say they would like further information and support in understanding what options were available for their children:

“I would like to know about University or jobs.”

“I would like information about what happens after Year 12. What subjects to take at secondary school for their University interests for example, should they study for science, engineer, dentist, pharmacist? What jobs are there for boys and girls?”

“I want to know more about education in Australia, what options are there for their future, hear people’s stories of others who have settled, maybe hear from other parents how they helped their children and how they succeeded.”

“I don’t know what options and careers are available because as a parent I don’t know what else because I’m not educated, I can’t see further.”

“What would be the best option for him to study to help him to be a better person in society.”
4.1.3 Initial School Staff Participation

At the participating schools, research was conducted amongst school staff that worked closely with refugee students in assisting them with career pathways.  A total of 15 questionnaires were distributed to ESL teachers, Careers teachers, Subject teachers, Multicultural Education Aides and Year Level Coordinators. Eight surveys were returned out of a distribution of five per school, resulting in a return rate of 53%.

· School staff identified high aspirations coupled with minimal understanding of realistic pathways as a central issue for refugee students.  Other issues such as inability of parents to support refugee students with pathways, disrupted schooling and low levels of literacy were also highlighted:

These issues were described by teachers in the following examples:

“Having realistic expectations of possible future careers.  Having knowledge of an alternative pathway to their chosen career.”

“Being aware of and prepared to consider appropriate pathways according to their level of educational background.  Many are blinkered in terms of only wanting to consider VCE and University rather than an alternate route via VCAL and/or TAFE.  Also they need to be aware of the range of jobs available to them.”

“Some of the problems are realistic pathways, inability of parents to guide the children and emphasise the importance of motivation.  Students have missed a lot of schooling...They look at other students who don’t need to work so much.  Feel defeated before they start and feel a bit humiliated at having to work so slowly and at a lower level.”

“Unrealistic expectations; Low level literacy; Enormous gap in education...”
· Feedback from teachers indicated that they required further information on the options that were available to young people, and support from people who had expertise in both working with refugee young people and pathways.  
Comments from teachers included: 
“I’d like to be more aware of options and how to follow these up.  Some PD on this would be useful…Also feedback by someone like the Eastern Refugee Pathways Project Worker who is trained to work with the students in developing their pathways is helpful.”

“Need support for students, a type of counselling so students retain hope and a sense of the possibilities and help for parents to be able to discipline the students to attend school regularly and to provide support to their children.”

“The type that the Refugee Pathways Project Worker has started is wonderful. One-on–one! This is so time consuming that we can’t do it alone in schools.”

“Greater knowledge of programs available and special provisions when applying for courses; Networking with TAFE, Universities etc…”
· School staff indicated they were pleased with the initial level of support they were receiving from the pilot project.

In regards to the preliminary assistance they received through participation in ERPP, school staff wrote the following:

“I believe the help that the project is providing is excellent and would be useful if it was ongoing.”

“We are so happy that the Project Worker is working with us!”

“The type of support that the Project Worker has started is wonderful.  One-on-one!  This is so time consuming that we can’t do it alone in schools.”

4.2
Individual Pathway Planning Sessions

A major component of the project model included individual pathway planning sessions for all 30 refugee students in the three participating schools (10 students per school).  Participants were from Afghani, Iranian, Cambodian, Chin, Liberian and Sudanese backgrounds and were in Years 9 through 12.

The IPPS component of the project model that was implemented included:

· Assessment of the level of career pathway needs

· Practical support which results in identification of suitable career pathways and development of a career and transition plan

· Discussions with school staff and parents as required

· Follow-up to ensure refugee students’ pathways progress through student, school staff and Project Worker actions

4.2.1 Individual Pathway Planning Sessions Feedback

Students that participated in the individual pathway planning sessions were asked to complete a feedback form at the end of the pilot project, in term 4, to measure the level of information and support received by students through IPPS.  The IPPS evaluations focused on the following areas:

· students’ overall impressions of the information received

· whether they would refer other students to IPPS

· students’ views on the most and least valuable support received

· what students learned about education, training and employment options

· additional information and support required by students

A total of 70% (7) of Forest Hill students that participated in IPPS completed feedback sheets at the end of the pilot project, Term 4 2007.  86% (6) of respondents indicated being pleased with their overall impressions of the information received, 14% (1) were neither pleased nor displeased, while 0% (0) were displeased with the support received through the one-on-one pathway planning sessions.  When asked if they would refer other students to IPPS 72% (5) of students wrote ‘yes’, 14% (1) did not know, and 0% (0) selected ‘no’ as their response. 

In response to what students found the most and least valuable, participants made the following written responses:

“It help to discuss the idea of what I was thinking of, about the career course I’m interested in and you showed me the direction…and the institute I like.”

“[The most helpful information was] following the studying step by step with hopes and confident.  All ways to go to Uni either short way or long way when you know what to do in the future.”

“[The least helpful information] is how to get a job because am still studying.”

“[The least helpful information] is nothing, anything can help me.”
When Forest Hill students were asked what they learned about education, training and employment options through IPPS, they wrote the following:


“I got a better image of my future and what I want to do.”

“I have learned a right track to go ahead with my studies. and stronge support to study a subject for the future.”

“I didn’t know anything before.  Now I know how to go to Secondary and TAFE and how to get a job.”
Forest Hill students indicated they would like additional information or support around:


“Would still like more help in the future with jobs and courses.”


“The information about my careers, how I will go on with what I choose.”


“Different careers people like to choose.”
At Maroondah Secondary College over half the student participants, 60% (6) of students returned the evaluation sheets.  A total of 67% (6) of students were pleased with the individual pathway planning sessions, 33% (2) were neither pleased nor disappointed and 0% (0) were displeased.  Furthermore, 17% (1) would refer other students to IPPS, 67% (4) did not know, and 16% (1) indicated no.  

Students at Maroondah Secondary College offered the following views on what they saw as the most and least valuable support received through IPPS:

“They are how to get into University / Tafe and the different careers because I was pretty confuse.

“What different careers are out there.  because sometimes you can only be focusing on one thing with different opportunities you have choice.”

“Financial help because it’s boring.”
“Absolutely nothing.  They were all helpful for me.”
When students were asked what they learned about further study, training and employment options that they didn’t know before, some sample responses included:

“I learn a lot just knowing that there is many apportunties out there for me to choice from.  Not only me focusing on one pathway.”

“I think the apprenticeships was strange to me not until I heard about it.”

“Didn’t know RMIT was a Uni and a TAFE. Didn’t know you can do two years in TAFE then to Uni”

“That there are a lot of ways to get into University or TAFE.”
Finally, Maroondah students requested further information and support with: 

“I will like scholarship support for my University.

“Whether the study is full or part time Do you in any case get paid? Does the inter score differs from yr to yr and school to school.”
Students at Mullauna College also took part in IPPS evaluation and completed 70% (7) feedback sheets.  When students were asked what their overall impressions of the information received was 100% (7) of respondents stated they were pleased.  In addition, 100% (7) of respondents also indicated they would refer other students to IPPS.

Mullauna students wrote the following about the most and least valuable support received through the pilot project: 

“Everything was most helpful! Exploration of future career crucial here!”

“Frist I didn’t know how to get to university but she showed me and I I know”

“Nothing was the least helpful”

“all the information were helpfull non of the were least helpful”             

Students’ written responses reflected they learned about careers and further education, training and job pathways:

“Course duration at Tafe and later at University.”

“I learn everything.”

“finish year 12 and doing some subijec”
Mullauna students requested the following additional support:

“Constantly career advice”

“just (help with) pass this year (11).”

“information was very good for me I got more information about TAFE”

To summarise, a total of 20 completed feedback forms were received from students across all participating schools, representing 67% (17) of the students that participated in IPPS.   85% of participants indicated they were pleased with the support they received through the individual pathway planning sessions, 15% (3) did not know and 0% (0) were displeased. The majority of students, 65% (13), would refer other students to IPPS, while 25% (5) did not know and only 5% (1) wrote they would not.

Finally, when students across the three participating schools had the opportunity to provide additional comments about the success of the individual pathway planning sessions, their responses included:

“Thanks for your help.”

“Am pleased with the help ERPP is giving us in straightening our future.”

“If good see some like this tahking about after year 12 and what choices do I made work or keep study.”

“You need to do whatever you promised.  You need to provides students with some school facilities to support their studies.  Keep supporting students with their learning to achieved the goal in the future.”

4.3
Student Information Sessions

Information sessions on career pathways were held with refugee students across the three participating secondary colleges.  The sessions provided students with information regarding the Victorian education system, post-secondary education, employment and training options - such as University, TAFE, apprenticeships/traineeships - diversity of careers and employment and a guest speaker to answer student questions on University and TAFE.  These topics were identified by the students in the initial research and therefore, the information sessions were developed to address these areas.  The students represented Afghani, Chin, Karen, Iranian, Iraqi, Liberian and Sudanese refugee backgrounds.

A series of three sessions were conducted at each school during terms 3 and 4.  Students were asked to complete a feedback sheet at the end of each session which aimed at measuring the success of the session.

4.3.1 Student Participation

At Forest Hill College – attendance at the sessions was 11, 11 and 9 students who represented year levels 7 through 12.  Students completed feedback sheets which amounted to 9, 11 and 8 evaluations received in total.

At Maroondah Secondary College the students’ year levels ranged from 9 to 12 and attendance at the sessions was 17, 14 and 18 students.  A total of 17, 9 and 11 feedback sheets were completed respectively by participants.  

At Mullauna College a total of 12, 11 and 16 students attended the information sessions.  These students’ year levels ranged more widely with participants between years 7-12.  The number of feedback sheets received were 12, 10 and 16 per session.

4.3.2 Student Feedback

Students were asked to fill in an evaluation sheet at the end of the information sessions in order to provide the project worker with feedback about the sessions.  The evaluation focused on three general questions:

· students’ overall impressions of the information received

· delivery of the information presented

· whether they would refer other students to the information sessions

At Forest Hill College, at the end of all three information sessions 28 students in total completed feedback sheets.  In response to the first question, 79% (22) of responses demonstrated students were pleased with the overall impressions of the information they received, 14% (4) were neither pleased nor disappointed, 0% (0) were disappointed and finally, 7% (2) of feedback forms offered no response.  A percentage of 75% (21) responses indicated students were pleased with the way in which the information was presented, 21% (6) were neither pleased nor disappointed, 0% (0) were disappointed and 4% (1) had no response.  The feedback forms for Forest Hill showed that in terms of referring other students to the information sessions, 82% (23) responses were yes, 4% (1) was did not know, 4% (1) were no and 7% (2) of feedback forms did not include a response to this question.

When asked to provide additional comments regarding the information sessions, students at Forest Hill College wrote the following:

“Weell i like what the information is ad advise us of what we decide to do in university”

“It good to be talhig about university ideas are good the courses”

“Nothing I like your Advice”

“You need to provided some assistance we may require.”

“Thank you it answered a lot of my questions” 

At Maroondah Secondary College, a total of 37 students completed feedback sheets across the three information sessions organised by the project worker.  A percentage of 81% (30) of responses indicated students were pleased with the overall impressions of the information they received, 19% (7) were neither pleased nor disappointed and 0% (0) responses indicated students were disappointed.  Students went on to state in the feedback forms that 76% (28) were pleased with the manner of the information presented, 19% (7) were neither pleased nor disappointed, 0% (0) were disappointed and 5% (2) did not respond at all.  Furthermore, 57% (21) of responses showed students would refer other students to the sessions, 38% (14) did not know, 3% (1) indicated no and 3% (1) offered no response.  

Students at Maroondah SC made the following written statements about the usefulness of the information sessions:

“No really its clear information to learn. thanks.”

“I just need to know more about the pathway in school. There is no comment!”

“How you can get university study?”

“No, all good!”

At Mullauna College there were a total of 38 completed feedback sheets across the three information sessions.   Out of these, 92% (35) responses indicated students were pleased with the overall information they received, while 8% (3) were neither pleased nor displeased and 0% (0) students were disappointed.  In regards to the delivery of the information presented 87% (33) were pleased, while 13% (5) were neither pleased nor disappointed and 0% (0) were disappointed.  In addition, when asked if they would refer other students to the information sessions 68% (26) of responses indicated yes, 26% (10) did not know, 3% (1) indicated no and 3% (1) had no response.

Mullauna College students provided the following additional comments about the sessions:

“I’m pleased to the compelment about the ideas that have been recieve today!”

“The informations I got today was really helpful.  it made me understand what pathways I could do in the future.”

“Should give more pecific information about courses of which student can do.  Like what course would suit them best.”

“Ended too early.”

“It was good thanks”

A grand total of 103 feedback forms were collected from all participating students across the three schools.  When the feedback forms completed by students in all the participating schools were totalled up, the combined data pointed to the following. A total of 84% (87) responses indicated being pleased with the overall impressions of the information received, 14% (14) were neither pleased nor displeased, 0% (0) were disappointed and 2% (2) offered no response.  In regards to the way in which the information was presented, 80% (82) of responses were pleased, 17% (18) were neither pleased nor displeased, 0% (0) were disappointed and 3% (3) had no response.  Finally, when the students were asked if they would refer other students to the information sessions there the majority of responses 69% (71) indicated yes, 24% (25) did not know, 3% (3) selected no and 4% (4) offered no response.

4.4
Parent Information Sessions

Parent information sessions were developed in collaboration with school staff.  Parent sessions were held at two secondary colleges, Forest Hill College and Maroondah Secondary College, and will be held at the third secondary college, Mullauna College, in term 1 2008 at the school’s request. The series of information sessions included information on the Victorian education system and further career, education and training pathways available to their children.  Parents identified these topics in the initial research and as such, these areas were included in the information sessions.  
4.4.1 Parent Participation

At Forest Hill College a series of two information sessions were held in Term 4.  Attendance at these sessions consisted of 3 parents at the first session while 5 parents attended the second session.  A total of 2 and 5 feedback forms respectively were completed by the parent participants. All the parents attending these sessions were from a Sudanese background, and all participating parents had a large number of children ranging from five to seven children each, as is characteristic of Sudanese families.  

Maroondah Secondary College hosted a series of 4 information sessions in total.  Although a higher number of information sessions were held at Maroondah SC than at Forest Hill College, the same pathways topics were covered at both schools.  Maroondah SC took this opportunity to address additional topics aside from pathways (i.e. school camps, student discipline, school uniforms, etc.) with the parents which resulted in the pathways topics being spread out across a higher number of sessions.  Attendance at the sessions was 4, 5, 7 and 2 parents.  Feedback forms were received for sessions 2, 3 and 4 however there was not sufficient time for distribution and completion of feedback forms at the end of session 1.  A total of 4, 7 and 2 parent evaluation sheets were collected from sessions 2, 3 and 4 respectively.   Parent participants at Maroondah SC reflected the high concentration of refugee students from Chin, Karen and Sudanese backgrounds.

4.4.2 Parent feedback

Parents completed evaluation sheets at the end of each information session in order to provide an indication of their satisfaction with session.  The evaluation focused on three general questions:

· parents’ overall impressions of the information received

· delivery of the information presented 

· whether they would refer other parents to the information sessions

At Forest Hill College, a total of 7 evaluation sheets across both information sessions were completed by parents.  A percentage of 86% (6) responses pointed to parents being pleased with the overall information received, 0% (0) were neither pleased nor displeased, and 0% (0) were displeased while 14% (1) did not respond.  In regards to the manner in which the information was presented 100% (7) of parents indicated they were pleased with this aspect of the sessions.  Finally, 100% (7) of parent responses at Forest Hill also showed they would refer other parents to the parent information sessions.

The parent information sessions at Maroondah resulted in a total of 13 completed feedback sheets from the parent participants.  Parents were asked about their overall impressions of the information received and 92% (12) of responses indicated being pleased, 8% (1) were neither pleased nor displeased and 0% (0) were displeased.  In response to the delivery of the information presented, 100% (13) were pleased and furthermore, a total of 100% (13) of responses pointed they would other parents to the information sessions.    

In sum, the data from all 6 parent information sessions across both Forest Hill College and Maroondah Secondary College point to the following results.  A total of 20 feedback sheets were completed and returned to the project worker.  From these 20 evaluations, 90% (18) were pleased with the overall information received, 5% (1) were neither pleased nor displeased, 0% (0) were displeased and 5% (1) offered no response.   100% (20) of parent feedback showed that parents were pleased with the way in which the information was presented.  In addition, 100% (20) of parent responses indicated they would refer other parents to the information sessions held at the secondary colleges.

Parents at both Forest Hill College and Maroondah Secondary College stated the following about the usefulness of the information sessions:

“I did not know they can go from VCAL to TAFE to Uni – we thought you could only go to Uni from VCE.”

“We did not realise how difficult it was to become a lawyer or doctor”

“It was good to hear about different jobs in the fields that our children are interested in.”

“It is good to hear about other courses at TAFE and apprenticeships – we did not know these things.”

“Now we know this information – how can we support our children in this – we need help to explain this to our children.”

Furthermore, a Maroondah Secondary School teacher commented about the parent information sessions at her school, 

“Thanks for all your support and help with the Parent Sessions… I believe that we provided a valuable service for them and through the interpreters to the wider communities.”

4.5
Participating School Staff

Meetings were held with teachers where information on individual student pathways, strategies for engaging parents in their children’s future career decisions and further education/training/employment options and resources available for students was provided.  As a result, participating school staff such as Careers Coordinators, ESL Managers, MEAs and School Principals were asked to complete an evaluation of the Eastern Refugee Pathways Project.  
4.5.1 School Staff Feedback

A total of 6 feedback forms were completed and returned from school staff across the three participating schools – Forest Hill College, Maroondah Secondary College and Mullauna.  The evaluations focused on the following areas:

· School staff’s overall impressions of the information received

· whether school staff would recommend to other schools they participate

· level of information and support received

· whether the project strengthened their ability to provide services to refugee students and their families regarding pathway development

· additional information and support required by school staff

· ways in which the project could be improved

When asked their overall impressions of the information and support received through the pilot project, 83% (5) of school staff indicated they were very pleased, 17% (1) were pleased while 0% (0) were neither pleased nor disappointed, disappointed, nor very disappointed.

In addition, 100% (6) of School staff also responded they would recommend that other schools participate in ERPP.   

In regards to what kind of information and support they received and found the most beneficial, school staff responded that:

“The development of pathways in education and into employment was very helpful as it validated what we had already been trying to communicate to our students.  They often hear it better from an ‘outsider’.”

“One-on-one sessions helped us get feedback re: school and home.  Parent information sessions helped us make ‘real’ contact with parents.”

“Information sessions for parents of refugees.  Interviews with students.”

School staff were asked whether the project had strengthened their ability to provide services to refugee students and/or their families regarding the development of education and training pathways.  100% (6) of participants stated that the project had strengthened support refugee students and their parents.  In addition, School staff offered the following responses:

“Given the increased awareness that I now have regarding just how much these students have had to go through to get to even complete the VCE I would hope that I could be more pro-active to encourage more appropriate applications to tertiary institutions in the future.”

“Absolutely! – has increased the ability to move into “family” provision as compared with just working with the students alone.”

“Yes, I’m now able to provide families, student and any one else information about Victorian education system, schools system, and school code of conducts and also how welfare system operate at school.”

“Yes – DVD’s have been provided which I can use but also the project worker has been able to spend time with ‘at risk’ students in time periods that we, at school, don’t have available to us as well as being able to do follow-up and research on students’ questions.”
Participating school staff requested additional support and information:

“A dedicated youth worker doing the sort of tasks that the Project Worker currently does would always be beneficial because I can only spend a limited time with each individual, given that I have to look after all years 10-12, re their possible pathways.”

“Continued support with careers and pathways counselling”

“Further support that would like to have is PD in transition and career pathway so I can gain enough experience in this area to direct and guide the most vulnerable group.”

“As we have students coming in all the time we need to run these programs with students lower in the school and new ones coming in.  It would be good to know the levels of education required for students going into different pathways/courses eg to be able to succeed in an apprenticeship and TAFE component.”

School staff offered the following suggestions for ways in which the project could be improved:

“More time resources given to MIC so more time can be spent with students.”

“Certainly more information sessions for students and parents to try to assist them to understand the difficulties of reaching the necessary standard for uni application, especially.  Many of the students have laudable ambitions to become doctors/nurses but do not realise that even students with English as their first language and a full 13 years of schooling find it a hard task.  So helping to make people understand that there are many other courses, especially in TAFE that are just as useful, either in their own right or as a means to developing further skills, to eventually go into the degree course.”

“I think we need to consult schools that have bigger refugees student numbers maybe we can get some resources that can help us dealing with families and student as well as other support services.”

“It would be good to have a reporting session to the whole staff at a staff meeting about the project and findings as well as what it offers students.”
Lastly, school staff made the following comments about the usefulness of the project:

“Teachers at schools have full allotments and little time to run around for students, organise equipment, follow up student evaluation forms and juggle teaching responsibilities to host forums at lunch / after-school etc. Feedback sessions were great but time consuming.”
“I would hope continued relationships would be possible.”

“Can we try to organise session for school kids during the periods not lunchtime because that appear is not enough, every term about one and half hour long.  For example, organise one period every term for refugee student in their own groups, eg Year 10, Year 11, Year 9.”

“This has been a wonderful asset to our refugee students program.  Thanks.”

5. Findings

5.1
Key Learnings

The primary objectives of the Eastern Refugee Pathways Project consisted of providing additional support to refugee students in secondary school, their families and teachers in developing realistic career and transition pathways for these students through:

· developing and implementing a project model that provides one-on-one support to students in the development of transition plans

· developing and implementing information sessions for students and parents to increase their understanding of available education, training and/or employment options

· increasing awareness among school staff regarding the career and pathway planning needs of refugee students and strengthening their ability to provide this support.

· developing and documenting a model for schools in conjunction with local agencies to support refugee young people in developing realistic career pathways.

The first objective consisted of the design and implementation of a one-on-one assistance component so that refugee students received additional support in developing career and transition pathways.  Through the initial research it became apparent that refugee students required individualised support and information in order to develop an understanding of the post-secondary education, training and career options available to them.  Due to disrupted schooling, low levels of literacy, experiences of education systems based solely on their countries of origin, and lack of exposure to career and work opportunities, students had a particular focus on University.  Refugee students were unaware of alternative education, training and employment pathways such as TAFE, apprenticeships and traineeships.  In addition, although students’ focus was on University, they lacked an understanding of the requirements for University courses such as ENTER scores, subject requirements, English scores, etc. and whether they possessed these or not.  These factors coupled with students’ minimal exposure to careers (i.e. refugee students were not exposed to a diversity of employment options throughout their lifetime as opposed to Australian-born students) resulted in most refugee students identifying a limited scope of careers such as medicine, engineering and law as their top aspirations.  With this in mind, individual pathway planning sessions were developed and carried out with a total of 30 students across the participating schools.  As demonstrated in the IPPS student evaluations, a high rate of 85% respondents indicated they were pleased with the support they received through the individual pathway planning sessions.  Students were satisfied to learn that if they did not meet University course and/or career requirements, they could pursue alternative careers through TAFE and other education or training options that still related to their interests.  In sum, one-on-one pathway support is crucial to future support of refugee students in developing realistic and alternate pathways. 

Secondly, the development and delivery of student and parent information sessions was a key component of the pilot project.  Research with students, parents and school staff pointed to the need for students and parents to increase their understanding of available education, training and/or employment options.  As mentioned above, refugee students did not have an informed and realistic understanding of the education system in Victoria, due to the factors associated with the refugee experience.  Furthermore, the initial research identified that working with refugee students required involving not only students but their parents as well.  Parents required information to enable them to better understand the education system in Victoria, educational and training options available to their children, the academic challenges their children were facing, and how they could support their children at school.  Refugee parents often had little or no exposure to formal education either in their homelands or in Australia.  In settling in Australia families often had unrealistic expectations of what their children were able to achieve in the short-term given their current educational background and academic abilities.  As a result, separate information sessions for students and parents were designed to support them in developing an accurate framework of the education, employment and training options in Victoria.  The information sessions helped students achieve this; as demonstrated by the 84% of student respondents that were pleased with the information received.  For parents, 90% were pleased with the overall information received and 100% of parent responses indicated they would refer other parents to the information sessions held at the secondary colleges. The sessions delivered in conjunction with Foundation House gave parents information that in turn, allowed them to better support their children in making decisions regarding post compulsory educational and training options.  Therefore, continued delivery of student and parent information sessions in the Eastern Region of Melbourne will provide ongoing support for refugee students in the development of career and transition pathways.
Another project aim focused on increasing awareness among school staff regarding the career and pathway planning needs of refugee students and enhancing their ability to provide this support.  Teacher input from the preliminary research indicated that they required further information on the options that were available to young people, and support from people who had expertise in both working with refugee young people and pathways.  As a result, this facet of the project consisted of regular meetings with school staff to follow-up individual pathway planning sessions, student and parent information sessions and provision of resources to assist schools support to refugee students.  For example, with the individual pathway planning sessions, school staffs were pleased that the project worker could provide one-on-one support in the development of career and transition pathways as they found this the most intensive work they lacked time for.  The project worker would then consult with the appropriate school staff to develop an appropriate transition plan with the student.  This was imperative as in some instances students indicated interest in pursuing career pathways that were not realistic.  For example, students who were in VCE Years 12 or 11 wanted to pursue careers in medicine and finance however, had extremely low numeracy skills and were facing difficulties in passing their classes.  The success of this component of the project became apparent in that 83% of school staff indicated they were pleased with their overall impressions of the information and support received through the pilot project.  In addition, the project received a strong endorsement from the participating schools as 100% of School staff also responded they would recommend that other schools participate in the Eastern Refugee Pathways Project.  Consequently, it is important that further support is provided to already participating schools and additional schools with refugee cohorts have access to the project’s support so that schools can better assist refugee students with the development of pathways.    

The final objective of the project consisted of developing and documenting a model for schools in conjunction with local agencies, to support refugee young people in developing realistic career pathways.  This objective was met through the development of four interconnected programme components: individual pathway planning sessions, student information sessions, parent information sessions and regular school staff meetings.  As mentioned above, feedback from students, parents and schools pointed to satisfaction with all of the facets of the project model as over 80% of participants across the three target groups indicated they were pleased with the support and information provided by the project.  Furthermore, a high level of requests from students, parents and school staff were also made for additional support from the project.  Also, documentation of the project model was achieved through the final project evaluation.  In this way the project was documented in order to make it an ongoing, beneficial contribution to local schools, agencies and the wider community and therefore, ensure links to sustainability.  With this in mind, as the project progresses into 2008, the needs of refugee young people, their parents and school staff require continual support with one-on-one pathways support for students, student and parent information sessions and lastly, continued provision of resources and assistance for school staff and further documentation of the project model and results.

While not an original objective of the programme, qualitative data provided extra insight on the formation and implementation of the pilot project.  The input provided by refugee students, refugee parents and school staff regarding their needs and type of support required, informed the project development.  For example, refugee students requested assistance and information mainly with regards to University and careers linked to University, such as specific University course information, ENTER scores required for University, and specific career information (i.e. doctor, lawyer, engineer).  For instance, a common enquiry by students was “how can I study at University and how many years will my course take?”  In addition, refugee parents stated they had minimal, if any, information or understanding of the Victorian education, training and employment system and were keen to learn more about the systems and how they could support their children.  For example, refugee parents stated about their current knowledge of careers “I’m scared for my children...children need to make decisions about their future but I don’t feel I have the information to help them with their decisions.” Parents then went on to request additional information such as “I want to know more about education in Australia, what options are there for their [children’s] future, hear people’s stories of others who have settled, maybe hear from other parents how they helped their children and how they succeeded.”  Furthermore, it became apparent through the research that when looking at future careers and transitions, refugee students and their parents had a particular focus on University pathways.  The initial research identified that refugee students and parents’ understanding of Australian education, employment systems was shaped by their understanding of these systems in their countries of origin.  When asked what successful pathways were available in their country of origin one parent shared, “in Burma, there is no TAFE or training, only Uni, grammar school and High School…depending on how good you are, that will determine your career, for example doctor, teacher, etc.  Mainly, there are no other options, only Uni.  A lot of people can’t go to Uni because they don’t have money.”  In their countries of origin, University is often the only option available which ensures a successful career and as only those who can afford it will attend, there is a sense of status that is associated with University and the types of professions it qualifies students for (i.e. doctor, engineer, lawyer, etc.).  Therefore, when refugee students and their parents arrive in Australia they may not consider alternative education and training options such as TAFE; they lack an understanding of these as viable and successful pathways to a diversity of careers in their own right or as a stepping stone to further degree courses at University.  These central points were taken into account and addressed through the development of key project components such as the individual pathway planning sessions, student and parent information sessions.

The initial research with school staff also provided invaluable information regarding the level of support required by schools.  School staff also recognised that refugee students and parents were focused on pathways associated with VCE and University.  Teachers and other staff at schools identified high aspirations coupled with minimal understanding of realistic pathways as a central issue for refugee students.  For example, one teacher commented refugee students at their school needed to, “[be] aware of and prepared to consider appropriate pathways according to their level of educational background.  Many are blinkered in terms of only wanting to consider VCE and University rather than an alternate route via VCAL and/or TAFE.  Also they need to be aware of the range of jobs available to them.”  Through regular meetings with school staff, information from the student and parent research was provided to school staff so that schools better understood that students and parents “seemed unwilling to consider alternative pathways” such as VCAL and TAFE, because of the focus on University pathways in their countries of origin.  Also, feedback from the initial research indicated that school staff required further information on the options that were available to young people, and support from people who had expertise in both working with refugee young people and pathways. One teacher commented, “I’d like to be more aware of options and how to follow these up.  Some PD on this would be useful…Also feedback by someone like the Eastern Refugee Pathways Project Worker who is trained to work with the students in developing their pathways is helpful.”  The project met a variety of the school requests for additional support, through regular meetings to discuss student pathway progress, planning and delivery of student and parent information sessions.  As noted in the school evaluations, over 80% of school staff indicated they were pleased with the information and support received through the pilot project.  It is imperative that the project continues to build schools’ capacity in the Eastern Region to assist refugee students and their parents with the development of education, employment and training pathways.

5.2
Limitations

As this was a pilot project, there were limits to understanding how the project would develop over the eight month course.  One such limitation was the time available to meet the number of requests made by refugee students, parents and schools.  For example, the IPPS component was time intensive as most of the 30 participating students across the three schools had a low, and at times inaccurate, comprehension of education, training and employment options.  Between five to ten pathways planning sessions were required with each student in order to develop a realistic transition plan that would help them to pursue their career interests and goals.  In addition, most students would have benefited from further support. However, due to the project timeframe and time available to implement the project within schools (approximately 3 terms), this was not possible.    Another relevant factor to this limitation was that refugee students presented with multiple and significant barriers that often negatively impacted their pathways planning (i.e. housing, low literacy, family breakdown, carer responsibilities, financial hardship, torture and trauma issues).  It was not uncommon for refugee students to be the primary person responsible for various family matters such as securing house, caring for sick guardians, disciplining younger siblings, completing migration applications and providing financial resources for relatives remaining in refugee camps.  In addition, some of the older refugee students did not have parents or guardians in Australia and were either living in Melbourne with siblings or on their own.  Although many of the issues noted above are also experienced by Australian-born students, the case for these refugee students is unique in that they are new to Australia and lack an understanding of the various systems and therefore, lack skills or knowledge to address these issues alone and balance their responsibilities all the while concentrating on their studies and pathways planning.  For example, after a family breakdown, one male, refugee student was asked to leave home, had no additional family members he could stay with and in the meanwhile was processing his mother’s migration application, who remained overseas.  This young person, along with other refugee students required additional support with these urgent issues and often the focus had to be temporarily diverted from education, employment and training pathways.  A strategy that was put into place by the Refugee Pathways Project Worker was to work closely with school staff and the MIC’s Refugee Youth Caseworkers based within the three participating schools.  These impacting issues were acknowledged as barriers that needed to be addressed and referrals were made to the appropriate worker.  Only then could the focus be brought back to the development of education, training and employment pathways with refugee students.  As a result, the future progression of this project needs to take into account the high level of time and intensive support required by refugee students with career and transitions planning.

Due to limited funding, the pilot project operated for a time period of eight months which resulted in additional limitations.  Although, the project received constant requests to conduct IPPS with greater numbers of students by participating schools, MIC staff, local agencies and additional schools in the Eastern region, due to the intensive support required by existing student participants this was not feasible.  In addition, at the parent information sessions parents requested information particular to their children’s pathway progress. However, only general information could be provided in the information sessions.  Regular meetings with parents of the refugee students participating in IPPS would have been beneficial. However, due to lack of resources in the form of additional project workers, this was not a possibility.  Other limitations included lack of additional funding and time available to provide professional development sessions for school staff, coordinate student and parent excursions to education providers such as TAFEs, and expansion of the project to additional refugee students, parents and schools that potentially require further support.  Possible solutions to some of these limitations include approaching the local Youth Pathways provider to deliver one-on-one support to refugee students and through the already existing partnership with the Local Community Partnerships provider, collaboratively supporting refugee parents and schools in the EMR.  Lastly, as refugee numbers continue to grow in the Eastern region and additional schools are only just becoming aware of the intensity of work required in dealing with refugee student pathways, funding is required in the Eastern region so that the project and schools have the resources available to meet the needs of emerging refugee students.  

6. Conclusion

The Eastern Refugee Pathways Project came about through a partnership established between Eastern Industry Education Partnership (Local Community Partnership), Foundation House, Gateway Local Learning and Employment Network (Gateway LLEN), Outer Eastern LLEN (OELLEN), Regional Industry Career Adviser (RICA) and Migrant Information Centre (Eastern Melbourne).  This pilot project had funding for an eight month period and was carried out in the Eastern Region of Melbourne between April and December 2007.  

The project was created to fill an evident need for greater assistance and education regarding accessible and realistic career pathways among refugee students, their parents and schools.  The initial qualitative research which consisted of student consultation, parent interviews and school staff questionnaires identified and detailed the needs by all three target groups: students, parents and schools.  These gaps were then addressed by the pilot project in the development of four interconnected programs that sought to support all participants.  The first component consisted of individual pathway planning sessions which were conducted so that a group of 30 refugee students had one-on-one assistance with developing transition plans and therefore, could more readily achieve their educational, training and career goals.  Through these sessions, students had the opportunity to discuss their career interests and explore the range of pathways available to achieve their short and long term ambitions.  This was an educational process for refugee students as most did not previously have this opportunity in their countries of origin and only to a small extent in Australia, since most students had been in Australia between six months and three years.   Despite the multiple and unique barriers refugee students presented with, their resilience from life experiences constantly fuelled their motivation to develop education, training and career pathways and succeed in their new lives in Australia.

A greater number of students across the participating schools – Forest Hill College, Maroondah Secondary College and Mullauna College – were also provided with career pathways support through the implementation of student information sessions.  Students attended information sessions at their schools where they received an overview of the various employment, education and training options available and therefore, began to develop a basic understanding of these systems in Victoria.  Furthermore, information sessions were also delivered for parents and/or guardians of these refugee students as conversations with parents indicated they had no framework to comprehend further study, training and career options for their children’s futures.  An overwhelming majority of parents stated they were eager to support their children’s career pathways but required information and assistance from schools and local agencies to make positive contributions.  Parents were concerned that if they did not know who to approach or where to go for careers information, the window of opportunity would eventually disappear for their children as they were facing a diversity of challenges such as disrupted education, low literacy/numeracy skills, low English abilities, etc.  Parents stated they too wanted to see their children succeed in Australia now that they lived in a country where education, training and employment options were no longer out of their reach as had been the case in their countries of origin. However, they emphasised that they required additional support to achieve these aims.  

School staff such as Careers, English as Second Language teachers, Multicultural Education Aides and Year Level Coordinators also required additional assistance to support refugee students and their parents.  Regular meetings between school staff and the Project Worker presented an opportunity to provide resources, exchange information and enhance school staff understanding of the challenges their refugee students were facing as well as potential solutions to assist students with the development of career pathways.   School staff involved in the project and Foundation House’s Eastern Schools Refugee Action Network also developed an understanding of parent engagement strategies and had the opportunity to implement these through parent information sessions.  Parents received invaluable information about education, employment and training pathways through the information sessions delivered by school staff and the Project Worker.    

In sum, the project filled many of the needs of refugee students, parents and schools through individual pathway planning sessions, student and parent information sessions, regular meetings with school staff and furthermore, developed and documented a model for schools in conjunction with local agencies to support refugee young people in developing realistic career pathways.  In addition, the data received from refugee students, parents and schools highlighted the importance of such projects existing as positive feedback was given by all relevant stakeholders

Partial funding for the Eastern Refugee Pathways Project has been gained for 2008 and as this project moves from a pilot project into the second phase of development and continues towards a concrete structure it is of the highest importance that the project recommendations are pursued.  Continuance of the Eastern Refugee Pathways Project over a longer period of time will serve to provide a structure in the Eastern region to support and also gain from the rich diversity offered by the ever-growing, ever-changing refugee community in Australia as it evolves in the future.

7. Recommendations

1. That all refugee young people who participated in the 2007 project be tracked for a minimum of twelve months in order to collect information on destinations and the impact of the project activities.

Responsibility 

Refugee Pathways Project Worker 
2. That parents who attended information sessions in the 2007 project be followed up to ascertain the impact of the information received.

Responsibility 

Refugee Pathways Project Worker 
3. That a clear and concise data picture be developed in relation to refugee young people attending government secondary colleges in the Eastern Metropolitan Region.  This should include information on numbers, location, school retention, age and gender, etc.

Responsibility 

Steering Committee 
4. That activities be developed and embedded into the 2008 project that provide direct exposure for refugee young people to career pathway options including visits to TAFE and industry.

Responsibility 

Refugee Pathways Project Worker 
5. That the local provider of Youth Pathways be encouraged to provide culturally appropriate individualised support for refugee young people.

Responsibility 

Refugee Pathways Project Worker
6. That the local provider of Youth Pathways be provided with information to assist with fostering cultural awareness and understanding of the refugee experience and its impact on career pathway options of its Youth Pathway workers.

Responsibility 

Refugee Pathways Project Worker together with Foundation House to provide professional development through the Eastern Schools Refugee Action Network.
7. That professional development activities be implemented in Term 2 of 2008 for all stakeholders, (schools, Youth Pathways, Local Community Partnerships, Jobs Pathways Employment and Training Providers and other youth specific agencies) to provide information on the refugee experience and its impacts on career and transition related issues.

Responsibility 

Refugee Pathways Project Worker together with Foundation House to provide professional development through the Eastern Schools Refugee Action Network.
8. That a publication be developed of case studies which are based upon project participants’ experiences and provided to School Communities and youth specific agencies.  This would provide insight into good practice options.

Responsibility 

Refugee Pathways Project Worker
9. That efforts be continued to lobby Government for ongoing support/funding to assist refugee young people’s integration into the Eastern Metropolitan region of Melbourne and its education, training and employment opportunities.

Responsibility 

Eastern Metropolitan Region Youth Commitment (EMRYC) together with the Steering Committee identify options to secure funding to assist refugee young people’s integration into the Eastern Metropolitan region of Melbourne and its education, training and employment opportunities
10. That the steering committee/project partners work to support the development of an ESL based integrated curriculum resource which links ESL with world of work activities.

Responsibility 

Steering Committee members with ESL and careers expertise to support schools in the development of an integrated ESL and careers curriculum.

11. That age appropriate educational options in ESL, VCAL, etc. be offered to refugee young people.

Responsibility 

Steering Committee together with Refugee Pathways Project Worker to approach local education providers.
12. That the Eastern Metropolitan Region Youth Commitment consider developing a process that brokers arrangements for refugee young people to have access to a successful transition to education, training or employment.

Responsibility 

Steering Committee to provide input to EMRYC.
13. That discussion be held with the Department of Education and Early Childhood Development around the recognition that funding needs to be linked to the “refugee” experience and not solely on new arrivals (ESL - English as a Second Language funding model).

Responsibility 

Steering Committee
14. That bridging programs be developed/supported/enhanced to assist in increasing the refugee young person’s knowledge about:

i.  the Victorian education, training and employment system,

ii.  its norms and processes,

iii.  language and literacy skills and 

iv.  information on the world of work and future career pathway options.

This could be based upon successful models operating in other regions of Melbourne e.g. pre VCE, pre VCAL programmes.

Responsibility 

Refugee Pathways Project Worker and Steering Committee members with ESL and careers expertise support schools in the development of an integrated bridging and careers programme.

15. That schools be encouraged to utilise Managed Individual Pathways (MIPs) funding to provide career and transition plans/support that is tailored to the needs of refugee young people.

Responsibility 

Refugee Pathways Project Worker and Steering Committee.

APPENDIX A

Eastern Refugee Pathways Project

Questionnaire

1. Where do you get information that shapes your career interests and goals? (For example, teachers, parents, family, friends, TV, magazines, etc.)  _________________________________________________________

__________________________________________________________________________________________________________________

2. What kind of help and information have you received about careers? Which ones were helpful/not helpful? (For example, how to get into University or TAFE, how to get an apprenticeship, what subjects to take at Secondary/High School, what different careers are out there, etc.)  _________________________________________________________

__________________________________________________________________________________________________________________

3. What kind of help and information do you need to help you with understanding career options and reaching your career goals? (For example, what different careers are out there, what is a TAFE, what can you study at a University, what is an apprenticeship, etc) ________________________

_________________________________________________________

_________________________________________________________

4. Where would you like to get help and information about careers? (For example, friends, teachers, youth groups, etc.)  _____________________

_________________________________________________________

__________________________________________________________________________________________________________________

5. Where do you feel most comfortable getting help and information about anything else? 

_________________________________________________________

___________________________________________________________________________________________________________________________________________________________________________

APPENDIX B

Eastern Refugee Pathways Project

Parent Questionnaire

Parent Name: ____________________________________________

Telephone Number:  _______________________________________

Address:  _______________________________________________

_______________________________________________________

Country of Origin/Cultural Background: _________________________

Date of Arrival:  __________________________________________

Number of Children at Secondary School:  _______________________

Name of Secondary School/s your child/children are attending: _______

_______________________________________________________

Year Level: ______________________________________________

1. What do you know about education, training and employment options for your child/children in Australia? 

2. What are the education, training and employment options like for young people in your country of origin? How is this different from Australia? 

3. What kind of help and information have you received about career options for your child/children? Which ones were helpful/not helpful? (For example, how your child can get into University or TAFE, get an apprenticeship, get a job, what subjects to take at Secondary/High School, what different careers are out there, etc.) 

4. What kind of help and information do you need to help your child/children in exploring career options? (For example, what different careers are available, what is a TAFE, what can your child/children study at a University, what is an apprenticeship, etc.)  

5. Where would you like to get help and information about career options for your child/children? (For example, school teachers, community groups, other parents, etc.)  

APPENDIX C

Eastern Refugee Pathways Project

School Staff Questionnaire

	Participant Name:  

	Position Title:

	Name of Secondary School: 

	No. of Refugee Students at School: 

	No. of Refugee Students you work with:  

	Year Level/s of Refugee Students you work with:  


1. What do you see as issues for refugee students at your school regarding the development of education, training and employment pathways? 

2. What kind of support and information have you received regarding refugee students at your school and the development of education, employment and training pathways? Which ones were useful/not useful?  

3. What kind of support and information do you require in the development of individual career and transition pathways for refugee students at you school? 

4. How and/or from whom would you like to receive support and information about the development of individual career and transition pathways for refugee students at your school? 

5. Additional Comments?  

APPENDIX D

Eastern Region Refugee Pathways Project

· Need information on what you can do after Secondary School?

· Want to find out more about University, TAFE or Apprenticeships?

· Want to find out what financial help is out there for study costs?

YOU are invited to

an information session where you can find out more about study & training options for your future!

When: Wednesdays 17 & 24 October

What time: Lunchtime 

Where: H8

[image: image2.wmf]
For more information speak to your ESL teacher or call Marla at the Migrant Info Centre on 

9285 4888




























Figure 1 - Eastern Refugee Pathways Project Model





Individual Pathway Planning Sessions


Providing assessment, pathways information and support to refugee students in Secondary School





Parent Information Sessions


Covering the Victorian education system as well as education, employment and training options available for their children





Student Information Sessions


Covering post secondary education, employment and training options available





Assisting Refugee secondary school students with development of career and transition pathways 





School Staff meetings


Regular meetings with school staff to follow-up individual pathway planning sessions, student and parent information sessions and provision of resources to assist schools support to refugee students








� Partner agencies were Eastern Industry Education Partnership (Local Community Partnership), Foundation House, Gateway Local Learning and Employment Network (Gateway LLEN), Outer Eastern LLEN (OELLEN), Regional Industry Career Adviser (RICA) and Migrant Information Centre (Eastern Melbourne)


� No changes were made to the students’ written responses for the purpose of this report.






